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S T U D E N T  R E A D I N E S S

TENNESSEE PUBLIC SCHOOLS WILL BE 
EQUIPPED TO SERVE THE ACADEMIC 
AND NON-ACADEMIC NEEDS OF ALL 

STUDENTS IN THEIR CAREER PATHWAYS

A C A D E M I C S

ALL TENNESSEE STUDENTS WILL HAVE 
ACCESS TO A HIGH-QUALITY EDUCATION, 

NO MATTER WHERE THEY LIVE

E D U C A T O R S

TENNESSEE WILL SET A NEW PATH FOR 
THE EDUCATION PROFESSION AND BE 

THE TOP STATE TO BECOME AND REMAIN
A TEACHER AND LEADER FOR ALL

W e  w ill se t a ll stu d e n ts o n  a  p ath  to  su cce ss. 
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Tennessee Technical Assistance Network (TN-TAN)
provides school districts, administrators, educators, and families access to high-quality training, resources, and supports 
designed to improve outcomes for students with disabilities, ages 3-22. 

 Secondary Transition
T rans ition  T ennessee p rov ides a  range o f se rv ices  to  trans ition  s takeho lders  to  im prove  
in -schoo l and  post-schoo l ou tcom es fo r trans ition -aged s tudents  (14-22) w ith  d isab ilities . 

S upports  inc lude  tie red  techn ica l ass is tance  fo r in -schoo l trans ition  s takeho lders  and  
resources  and  serv ices  spec ific  to  educa to r and  fam ily  needs.

 Intensive Behavior
T R IA D  a t V anderb ilt U n ivers ity  M ed ica l C ente r p rov ides techn ica l ass is tance  fo r 

com plex  behav io r support needs and  assoc ia ted  tra in ing .  S upports  inc lude  d irec t 
ins truc tion  fo r s ta ff on  behav io r assessm ent and  in te rven tion  im p lem enta tion , as  w e ll as  

ongo ing  coach ing  to  he lp  s tudents  engage w ith in  the ir leas t res tric tive  env ironm ents .

Preschool
A nLar ass is ts  in  bu ild ing  capac ity  and  sys tem s to  support m ean ing fu l access to  

p reschoo l fo r s tudents  w ith  d isab ilities . S upports  inc lude  s tra teg ic  ac tion  p lann ing , 
p ro fess iona l deve lopm ent, leadersh ip  coach ing , p reschoo l p rogram  eva lua tion  and  

support im p lem enting  ev idence-based p rac tices  in  inc lus ive  se ttings .

Autism
T R IA D  a t V anderb ilt U n ivers ity  M ed ica l C ente r p rov ides tra in ing , consu lta tion , and  
coach ing  serv ices  des igned to  support educa to rs  in  the ir c lassroom s and  deve lop  

schoo l and  sys tem -w ide  supports  to  address  needs spec ific  to  s tudents  w ith  au tism  
spectrum  d isorder (A S D ). 

 RTI2-A+RTI2-B
T e n n e sse e  T ie re d  S u p p o rts  C enter assists  d is tric ts  and  schoo ls  as  they  bu ild  and  

im p lem ent an  a ligned  s tudent support sys tem . T he  cen te r p rov ides  tra in ing , coach ing , 
and  resources fo r bu ild ing  an  a ligned fram ew ork  fo r tie red  academ ic  and  behav io ra l 

supports .

 Assistive Technology
T he A ss is tive  T echno logy P ro jec t (A T P ) ass is ts  d is tric ts  and  s ta ff in  bu ild ing  capac ity  to  

p rov ide  ass is tive  techno logy supports  fo r s tudents  w ith  d isab ilities . S upports  inc lude  
s tra teg ic  ac tion  p lann ing , p ro fess iona l deve lopm ent, d irec t coach ing  fo r s ta ff, and  

access to  A T  equ ipm ent-lend ing  lib ra ries  fo r assessm ent tr ia ls .
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Objectives 
• Name the two characteristics of autism. 
• Identify how educators and/or job coaches can 

assist students with more significant behavior 
needs in accessing community worksites.

• Describe a number of evidence-based strategies 
and proven interventions for increasing inclusion 
in community settings. 
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TRIAD Vision
We empower students with autism 
and other disabilities by honoring 
their identities across all endeavors. 
We accomplish this through 
strengthening direct service and 
education for all people with 
disabilities, and by bolstering the 
support and advocacy of their 
caregivers, communities, and the 
professionals who serve them. 
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Background
•Beginning our 25th  
consecutive year of 
partnership w/ TN DOE

•Teachers, Psychologists, 
SLP’s, BCBA’s

• VUMC: VKC,  
Pediatrics/DDM

• Diagnostic Center
• CDC Autism 

Surveillance 
• Early Intervention
• Families First
• Inclusion Network
• Research
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P ro m p tin g
A n te ce d e n t -B ase d  

In te rve n tio n
T im e  D e la y

R e in fo rce m e n t

Ta sk  A n a lys is
D iscre te  Tria l 

T ra in in g

Fu n ctio n a l 
B e h avio r 

A sse ssm e n t

Fu n ctio n a l 
C o m m u n ica tio n  

Tra in in g

R e sp o n se  
In te rru p tio n /

R e d ire ctio n

D iffe re n tia l 
R e in fo rce m e n t

So cia l N a rra tive s V id e o  M o d e lin g
N a tu ra listic  

In te rve n tio n s

P e e r M e d ia te d  
In te rve n tio n  a n d  

In stru ctio n

P ivo ta l R e sp o n se  
Tra in in g

V isu a l Su p p o rts

C o gn itive  
B e h avio ra l 

In te rve n tio n

Se lf-M a n a ge m e n t

P a re n t 
Im p le m e n te d  
In te rve n tio n

So cia l Sk ills  
T ra in in g

E xe rc ise
Te ch n o lo gy-a id e d  

In stru ctio n  a n d  
In te rve n tio n

P ictu re  E xch a n ge  
C o m m u n ica tio n

E xtin ctio n

M o d e lin g

Scrip tin g
Stru ctu re d  P la y  

G ro u p

http://www.nationalautismcenter.org http://autismpdc.fpg.unc.edu/

A n teceden t P ackage B ehav io ra l P ackage

B ehav io ra l P ackage

Story Based 
Intervention

M ode lingSelf-ManagementN a tu ra lis tic  T each ing

Peer Training 
Package

Resources to determine evidence-based practices that are appropriate for your studentsUse
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Capacity

Proper Training

Adequate Resources

Ongoing Feedback

Values and Preferences

Four Factors to Consider
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Employment Statistics

50-75% of autistic adults 
are under or unemployed 

(Forbes, 2021).

New researchers have 
taken time to focus on 

supports for employment 
after individuals with autism 
transition from high school 

to the workforce https://rb.gy/uw8ddzhttps://rb.gy/1ova8g
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https://rb.gy/uw8ddz
https://rb.gy/1ova8g
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Characteristics of Autism

Deficits in 
social 

communication

Restricted 
interests, 
repetitive 

patterns of 
behavior
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Characteristics of Autism: 
Social Communication

Initiating or 
maintaining 

conversations

Scripting Nonverbal 
communication
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Characteristics of Autism:
Social Communication

Poor eye 
contact

Language 
about 
certain 

topics or 
situations

Aversive 
responses 
to social 
gestures

Literal use 
of 

language
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Characteristics 
of Autism: 
Restricted 
Interests/Repetit
ive Patterns of 
Behavior

Transitions and change

Rigidity around items/activities

Repetitive movements or speech

Differences in sensory responses

Intense focus on specific topics
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Characteristics of Autism: 
Inclusion & Neurodiversity

Focus on student’s 
strengths as well as 

needs

Reduce stigma 
around differences

Allow students to be 
active in their schools 

and classrooms

§ Brain differences are normal
§ Embracing differences vs. focusing 

on a cure
§ Variation increases creativity
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Characteristics of Autism & Other 
Disabilities

15
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Guiding Principles for Autistic Learners

Make abstract concepts 
concrete

Make verbal cues visual

Add structure

Increase predictability

Be consistent

Promote independence,
Increase engagement

Decrease interfering 
behaviors

Allows 
students to 

better access 
curriculum, 
standards, 
and goals. 
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Evidence-Based Practices
Job reinforcement opportunities. http://tinyurl.com/39uujbcu

Video modeling (no module at this time, but stay tuned) 

Task analysis/job chunking http://tinyurl.com/yc8xz84w

*Visual supports: https://rb.gy/hglymo

Environmental arrangement: https://rb.gy/4r2uv9

*Preference assessment: https://rb.gy/ifm97z

Learn more about 
online learning 
here: 
https://triad.vkclear
ning.org/en-us/FAQ
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Video Modeling
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http://tinyurl.com/39uujbcu
http://tinyurl.com/yc8xz84w
https://rb.gy/hglymo
https://rb.gy/4r2uv9
https://rb.gy/ifm97z
https://triad.vkclearning.org/en-us/FAQ
https://triad.vkclearning.org/en-us/FAQ
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Video Modeling

“A video-recorded demonstration of the 
targeted behavior or skill shown to the 

learner to assist learning in or engaging in 
a desired behavior or skill.” 

- EBP Report 2020 

Steinbrenner, J. R., Hume, K., Odom, S. L., Morin, K. L., Nowell, S. W., Tomaszewski, B., Szendrey, S., 
McIntyre, N. S., Yücesoy-Özkan, S., & Savage, M. N. (2020). Evidence-based practices for children, youth, 
and young adults with Autism. The University of North Carolina at Chapel Hill, Frank Porter Graham Child 
Development Institute, National Clearinghouse on Autism Evidence and Practice Review Team.
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Four Types of Video Modeling

Basic Video 
Modeling

Video Self-
Modeling

Point-of-
View Video

Video 
Prompting

N atio n a l P ro fe ssio n a l D e ve lo p m e n t C e n te r o n  A u tism  
Sp e ctru m  D iso rd e rs
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H
ow

 to Im
plem

ent a V
ideo 

M
odel

1. Identify the 
target behavior or 

skill

2. Secure the 
correct equipment

3. Create a script or 
task analysis to be 
used during filming

4. Collect baseline 
data of the current 

skill

5. Select which type 
of video modeling 
approach is most 

appropriate

6. Make the video 
model

7. Identify the most 
appropriate 

environment for 
watching the video

8. Show the video 
model (and 
incorporate 

reinforcement)

9. Monitor progress 
of the skill

N atio n a l P ro fe ssio n a l D e ve lo p m e n t C e n te r o n  A u tism  
Sp e ctru m  D iso rd e rs
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Task Analysis
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Task Analysis

• Take a moment to look at your Task Analysis handout. 

• Under “definition” and “quick facts,” circle anything that you 
did not already know about a task analysis. 

• Within those same sections, highlight anything that surprised 
you about a task analysis.

• Within the same sections, place a question mark next to 
anything you have a question about. 
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Task Analysis

• Take a moment to look at your Task Analysis handout. 

• What did you circle?  What was new to you? 

• What did you highlight?  What surprised you?

• What did you have a question about? 
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Task Analysis 
1. Identify the activity.

2. Choose which type of task analysis you 
will use.

3. Break it down.

4. Make it easily accessible.

5. Teach.

How could you use this for job 
chunking? 

Give an example of a place where 
this could be useful for increasing 

engagement.

How could you format it in such a 
way that it does not draw attention 

to the individual? 
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